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Conference Rationale  
 

The role of input in instructed second language acquisition has dominated the field 

leaving researchers, language teachers and practitioners to witness a shift from the 

original question “Does instruction make a difference?” to the more specific question “Does 

manipulating input make a difference?”. The issue of how learners interact with input has 

been investigated by measuring particular kinds of input-oriented and meaning-based 

instructional interventions, such as input flood, textual enhancement and processing 

instruction. However, the findings are not completely conclusive on when and how these 

instructional interventions should be combined so that they have an impact on 

acquisition.  Interestingly, the majority of the studies in the field have primarily made use 

of listening and reading measures (so-called off-line measures) to elicit how learners 

comprehend and process sentences. While these off-line measures are enriching our 

understanding of the nature of target language processing to some extent, more nuanced 

insights into measuring implicit knowledge, as generated through processing instruction, 

input flood and/or textual enhancement, are needed. Addressing this existing 

methodological gap should include new off-line measurements and on-line 

measurements such as eye tracking, self-paced reading and ERPs (event-related 

potentials) within the research of processing and manipulating input. 

The purpose of the conference is three-fold: a) to present and discuss new classroom-

based research conducted to measure the relative effects of processing and manipulating 

input in the target language by using new off-line and on-line measurements, b) to present 

and discuss the methodological advances made in experimental research with grammar 

instructional interventions, and c) to offer specific evidence-based guidelines to 

teachers about when and how to employ the grammar instructional interventions, how to 

combine them and how to design activities. 

The focus of the first day of the conference is on RESEARCH and the focus of the second 

day is on TEACHING with two workshops, implications-based plenary and a 

panel discussion with international experts. 
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Friday, 01.07.2016    09.45-10.45                       Room 1.006/7 

 

Neurophysiological Correlates of (Morpho-)Syntactic 
Processing in L2 Acquisition 

 

Dietmar Röhm, University of Salzburg 

 

One of the major questions in the field of second language (L2) processing research 
is, whether or not first and second language processing are different or similar. 
With respect to semantic processing, it has been shown that age of acquisition 
(AoA) has little to no impact upon the observed neurophysiological correlates of 
L2 learners. In particular, the use of the event-related potential (ERP) technique to 
examine language processing has revealed that even late L2 learners show a 
qualitatively similar pattern (N400) as native speakers, though onset/peak 
latencies, amplitude, effect sizes, and distributional parameters of the N400 may 
slightly differ. Most authors therefore conclude that lexical-semantic processing of 
a second language is comparable to first language processing, even at lower 
proficiency levels. On the contrary, most experiments that investigated (morpho-
)syntactic L2 processing found major qualitative and quantitative differences 
between L1 and L2 speakers, concluding that even small alterations in the age of 
acquisition and/or proficiency level of a second language have a massive impact 
upon processing. In my talk I will give a brief overview of the main ERP results in 
L2 processing, before I present some recent findings that challenge traditional 
views of L2 sentence processing. 

 

Short bio: 

Dietmar Röhm is Professor for Psycho-, Neuro- and Clinical 
Linguistics at the University of Salzburg. He acquired extensive 
expertise in the areas of signal analysis and modelling of EEG/MEG 
data, eye tracking, language processing and architecture of 
languages as a Senior Research Fellow at the Max Planck Institute 
for Human Cognitive and Brain Sciences (Leipzig) and visiting 
researcher at the UMass Amherst. In his previous research on 
language-related brain-oscillatory processing correlates he 
marked the start of an innovative and new paradigm in 
experimental linguistics. His recent research focuses on the role of 
prediction in language processing, sign language processing and 
sentence processing in disorders of language. 
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Friday, 01.07.2016           16.45-17.45                 Room 1.006/07 

 
How to Grow New Languages:  

A Teacher’s Guide to the Learner’s Mind 
 

Michael Sharwood Smith, University of Edinburgh 

 

This talk will use the MOGUL framework (Truscott & Sharwood Smith 2004, 
Truscott 2005, Sharwood Smith in prep) to develop an account about how the 
mind’s different expert systems collaborate to create new language knowledge and 
skill and about the extent to which the instructional context can aid and abet, or 
alternatively obstruct the growth process. 

Important concepts in this account will be both input processing – how the learner 
uses environmental stimuli to build linguistic knowledge – and input enhancement 
that is rendering aspects of the input more salient to facilitate this growth, that is 
to say either because of direct and deliberate manipulation of the input by the 
teacher or by other indirect of accidental means. ‘Input’ can be language input but 
also or other kinds of input that are necessary for associating sounds (text and 
other signs) into meaning.  The MOGUL framework is built on the basis of findings 
in different research fields within cognitive science and seeks to integrate them 
into a more comprehensive account of how the mind works. 

 

 

 

Short bio: 

Michael Sharwood Smith is Emeritus Professor at Heriot-Watt 
University, Edinburgh and Honorary Professorial Fellow at 
Edinburgh University. He has worked in France, Sweden, 
Poland, South Africa teaching linguistics, applied linguistics, 
second language acquisition, TESOL and advanced EFL. He has 
over a hundred publications in one or other of these areas and 
introduced the terms grammatical consciousness-
raising, crosslinguistic influence and input-enhancement. His 
major research interests are in cognitive processes underlying 
second language. He is currently working on a project with John 
Truscott developing a crossdisciplinary framework for framing 

explanations in diverse aspects of language acquisition and language processing called Modular 
On-line Growth and Use of Language. He is founding editor of Second Language Research and a 
former vice-president of the European Second Language Association. 
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Saturday, 02.07.2016                                    11.00-12.00                                    Room 1.006/7 

 
Input Manipulation, Enhancement and Processing: 

Theoretical Views, Empirical Research and Pedagogical 
Implications 

 

Alessandro Benati, University of Greenwich 

 

Researchers in the field of instructed second language acquisition have been 
examining the issue of how learners interact with input by conducting research 
measuring particular kinds of instructional interventions. These pedagogical 
interventions include such things as input flood, textual enhancement and 
processing instruction. Although the findings are not conclusive, it is clear that 
enhancing input is beneficial for language development. 

In this paper, three main research foci are considered: (a) research measuring the 
effects of saturating the input with the target form (input flood); (b) research 
measuring the effects of different types of textual enhancements to draw learners’ 
attention to the target form; and (c) research measuring the effects of processing 
instruction. Pedagogical implications are drawn from these research findings. 

 

Short bio: 

Alessandro Benati is Director of CAROLE (Centre for Applied Research 
and Outreach in Language Education) and Professor of Applied 
Linguistics and Second Language Studies at the University of Greenwich 
in the UK. He has researched and taught in the area of second language 
acquisition and processing instruction. He is co-author with James Lee 
of various books on the processing instruction model. 

 

 

 

 

 

 



 

15 

Friday, 01.07.2016                                    11:45-13:15                                             Room 1.004 

 

 

 

 

Parallel Presentations  
 

Strand 1: 
The Role of L1 (Transfer/Processing Routines) in L2 

Processing 

 

Chair: Miroslaw Pawlak  
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Friday, 01.07.2016            11.45-12.15                            Room 1.004 

 

On the Processing of L2 Modern Standard Arabic NVN and 
VNN Transitive Clauses by English Native Speakers: Do L2ers 
Initially Rely on the First Noun Principle, or Instead Transfer 

Their L1 Processing Routines? 
 

Carl O’Donoghue, University of Greenwich 

 

Processing Instruction (VanPatten, 2004) has been employed as a pedagogical 
intervention in order to assist L2ers overcome misinterpreting semantically-
reversible simple sentences which follow non-iconistic word orders, such as 
passives and OVS structures, and appears to be successful in doing so. 

VanPatten’s model of L2 input processing (1996, 2015), upon which PI is 
predicated, holds that L2ers initially tend to interpret the first noun in a sentence 
as the agent, regardless of the learner’s permitted L1 word order(s) and the L2 
target sentence structure (the First Noun Principle). 

While there exists a body of offline studies which demonstrate that L2ers with 
English as their L1 at lower levels of study tend to interpret NVN/NV sentences as 
being agent first (VanPatten, 1996), the picture is less clear for other word orders: 
VNN/VN/NNV sentences have been found to be interpreted as VOS/VO/OSV, 
contra the predictions of the FNP.  Thus the question arises as to whether L2ers 
initially rely on the FNP, or instead initially utilise their L1 processing 
routines/strategies - a gap in the research remaining inadequately unaddressed. 

A preliminary study (O’Donoghue, 2015) has investigated how monolingually-
raised English speakers interpret semantically-reversible L2 Arabic NVN/VNN 
sentences when controlled for prior L2 exposure/instruction: First/minimal 
exposure participants were found to overwhelmingly rely on an agent first strategy 
for both sentence conditions as per the FNP, whereas those reporting significantly 
more L2 instruction instead exhibited a word order effect in accordance with 
previous research. 

To address the questions raised thus far, the results and implications of 
O’Donoghue’s (2015) study will be discussed, as well as proposing online measures 
addressing both behavioural and physiological data collection measures for the 
follow-up study, which will be relevant to both the field of parsing and that of input 
based interventions. 
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Friday, 01.07.2016        12.15-12.45                            Room 1.004 

 
Lexical vs. Grammatical Cues and the Role of L1 Transfer in 

Closely-Related Languages: French and Portuguese Speakers 
Learning L2 Spanish Past Tenses 

 

José Amenós and Aoife Ahern, Universidad Complutense de Madrid 

Pedro Guijarro-Fuentes, Universidad de las Islas Baleares 

 

According to VanPatten’s Input Processing model, L2 learners pay more attention 
to lexical words to encode meaning, as opposed to grammatical forms. As far as L2 
tense and aspect is concerned, this seems to be in line with the predictions of the 
primacy of aspect hypothesis (Andersen and Shirai 1996). However, it is unclear 
how universal processing tendencies actually are, and how they interact with L1 
properties.  

We will report data from an empirical study of the acquisition, by adult L1 French 
and Portuguese learners (n = 20-24 per level and L1, plus an L1 Spanish control 
group, n= 20), of past tenses in L2 Spanish; specifically focusing on the semantic 
and pragmatic features of the simple past, present perfect, imperfect and 
progressive forms. 

The study includes a film oral retell task and two interpretation tasks, focusing on 
potentially complex uses of the Spanish past tenses, previously detected in the oral 
task. The first interpretation task consisted of a fill-in-the-blank text (30 items, 3 
answer options per item). The second, follow-up interpretation task, performed 
online, consisted of 50 sentences (3 answer options per item). The reaction times 
for every item were recorded, as potential indicators of processing difficulties. 

At A2 level, the L1 available options clearly influenced both groups of learners, as 
well as discourse cues; complex aspectual combinations were also an issue, though 
L1 influences decrease as learners progress. However, for L1 Portuguese speakers, 
transfer is more pervasive and it often has a negative effect at advanced levels. 

Difficulties were not always related to negative L1 transfer, but to cognitive 
overload when the interpretation process, requires integrating linguistic and 
pragmatic information. This has clear implications for the teaching of closely 
related languages: instruction should concentrate not only on crosslinguistic 
contrasts, but crucially on those uses requiring complex interface integration, 
which are harder to process. 
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Friday, 01.07.2016        12.45-13.15                            Room 1.004 

 

Does Native Language Attrition Affect Processing Abilities or 
Knowledge Representations? 

 

Gloria Chamorro, University of Kent 

Antonella Sorace and Patrick Sturt, University of Edinburgh 

 

‘L1 attrition’ refers to the changes occurring in a speaker’s L1 as the result of the 
acquisition of an L2 after the L1 acquisition process has been completed. This 
phenomenon normally occurs as a consequence of speakers’ immigration and 
consequent exposure to a great amount of L2 input and decrease in L1 input. The 
recent hypothesis that L1 attrition affects only the ability to process structures at 
the interfaces between syntax and other cognitive domains, such as semantics or 
pragmatics, but not knowledge representations (Sorace, 2011) was tested by 
investigating the effects of recent re-exposure to L1 input on attrition with an 
interface phenomenon, antecedent preferences for Spanish pronominal subjects, 
using offline judgements and online eye-tracking measures. 

Participants included a group of native Spanish speakers who had been living in 
the UK for a minimum of 5 years and were experiencing L1 attrition (‘attriters’), a 
second group of attriters with the same characteristics who had been exposed 
exclusively to Spanish for a minimum of a week before they were tested (‘re-
exposed’), and a control group of Spanish monolinguals. Using an acceptability 
judgement task and an eye-tracking-while reading task, participants were 
presented with anaphora as in (1) in which number cues matched or mismatched 
antecedent preferences predicted by Carminati’s (2002) Position of Antecedent 
Hypothesis (i.e. pro: subject preference; overt pronoun: object preference). 

Based on the offline data which shows no significant differences between the 
groups, and on the fact that the monolingual and re-exposed groups are not 
significantly different from each other in the eye-tracking data, the results indicate 
that attrition effects decrease as a result of L1 re-exposure, and that bilinguals are 
sensitive to input changes. Taken together, the findings suggest that attrition 
affects online sensitivity with interface structures rather than causing a permanent 
change in speakers’ L1 knowledge representations. 
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Examples: 

(1) 

Overt pronoun/subject match:   

La madre saludó a las chicas cuando ella cruzaba la calle. 

The mother greeted-SG to the girls when she crossed-SG the street. 

 

Overt pronoun/object match:   

Las madres saludaron a la chica cuando ella cruzaba la calle.  

The mothers greeted-PL to the girl when she crossed-SG the street. 

 

Null pronoun/subject match:   

La madre saludó a las chicas cuando pro cruzaba la calle. 

The mother greeted-SG to the girls when pro crossed-SG the street. 

 

Null pronoun/object match:   

Las madres saludaron a la chica cuando pro cruzaba la calle.  

The mothers greeted-PL to the girl when pro crossed-SG the street. 

“The mother/s greeted the girl/s when (she) crossed a street with a lot of traffic.” 
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Friday, 01.07.2016                                   11:45-13:15                                             Room 1.005  

 

 

 

 

Parallel Presentations 

 
Strand 2:  

Grammar Acquisition: Focus on (Morpho-)Syntax 

 
 

Chair: Anna Mystkowska-Wiertelak  
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Friday, 01.07.2016              11.45-12.15                                           Room 1.005 

 
On the L2 Acquisition of Dative Clitics by English and Dutch 

Learners  
 
M. Angeles Escobar, Universidad Nacional de Educación a Distancia Madrid 

 

The aim of this paper is to shed some light on the debate of the possible interaction 
between off-line teaching and the innate syntactic components of the grammar in 
second language acquisition (SLA). We examine the acquisition of Spanish dative 
clitics by adults whose L1 languages (English and Dutch) differ with respect to the 
possibility of having dative equivalents in their languages. The present study 
analyzes data from two populations of Dutch and English university students 
learning Spanish as L2 to address one main research questions: Do our learners 
exhibit similar nativelike performance in their use of the various syntactic 
configurations where the dative clitic appears regardless the off-line teaching 
methodology? In this paper we want to contrast the transfer results obtained in the 
acquisition of dative clitics by English adults, on the one hand, and by Dutch 
speakers, on the other hand. In particular, we analyze data from four groups: two 
groups of English speakers learning Spanish as a foreign language in Madrid 
(Spain) and in Bristol (UK) and two groups of Dutch speakers learning Spanish as 
foreign language in Utrecht (The Netherlands) and in Ghent (Belgium). The four 
groups ran a similar Grammaticality Judgment Test (GJ). In this test, the learners 
in all groups were asked to render their grammaticality judgments. By doing so, we 
wanted to look at both implicit and explicit linguistic knowledge that participants 
draw on their performance in our GJ tests. According to our experimental findings, 
only positive/negative transfer errors were obtained at the early stages, whereas 
other types of errors were found at all levels in all groups, derived from the 
different off-line methodology employed in each group. 
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Friday, 01.07.2016           12.15-12.45                            Room 1.005 

 
Syntactic Complexity and L2 Incidental Acquisition of 

Grammar 
 

Denisa Bordag, Amit Kirschenbaum, Andreas Opitz, Maria Rogahn and 
Erwin Tschirner, University of Leipzig 

 
In two novel self-paced reading experiments we explored the role of syntactic 
complexity as a context input property on the acquisition of subcategorization 
(Experiment 1) and (ir)regularity (Experiment 2) of new verbs during reading. 
Syntactic complexity was manipulated as a function of: sentence length 
(Szmrecsányi, 2004; Iwashita, 2006), number of subordinate sentences (Ellis & 
Barkhuizen, 2005; Wigglesworth, 1997), number of embedded structures (Wang, 
1970) and number of passive voice constructions (Ferreira, 2003). 

140 advanced L2 learners of German read ten syntactically simple and ten 
syntactically complex texts (ca 100 words). Each text contained a novel verb 
repeated three times and allowed inference of its meaning and its 
subcategorization frame (Experiment 1) or its (ir)regularity status (Experiment 2). 
The novel verbs replaced existing low-frequency German verbs (e.g. “schielen” / to 
have a lazy eye). Following each text, participants read between one to three 
sentences in a self-paced manner. One of the sentences contained the novel verb 
used either grammatically “correctly” with respect to its presentation in the 
previous text or “incorrectly” (e.g. in text intransitive or regular, in the self-paced 
sentence transitive or irregular, respectively). The sensitivity of the participants to 
the grammatical violations as revealed by their reading times in the “correct” vs. 
“incorrect” condition allowed assessing the contribution of the manipulated factor 
(syntactic complexity) to the grammar acquisition process. 

The results revealed a significant positive effect of syntactic complexity on 
incidental grammar acquisition (which may be attributable to triggering a learner’s 
shift of attention from the text to the word level) which was partly modulated by 
other properties of the targeted grammatical features, e.g. their markedness 
(regular vs. irregular forms). The L2 results will be compared to the equivalent L1 
data and discussed in the context of language teaching in terms of input 
manipulation in text books or graded readers. 
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Friday, 01.07.2016               12.45-13.15                            Room 1.005 

 
Syntactic Parsing as Learning: Short-Term Memory for L1 and 

L2 Syntactic Units 
 

Katya Solovyeva and Robert De Keyser, University of Maryland 

 

The causal relationship of input processing to linguistic knowledge remains 
unclear. The first language (L1) affects the processing of target-language (TL) input 
(VanPatten, 2004): input does not equal intake. The L1 also affects TL knowledge 
in long-term memory (LTM)—constituting transfer.  

However, the “building” of grammar does not happen immediately after an input 
sentence is processed (Lidz & Gagliardi, 2015; VanPatten, 2004; White, 2003), 
except for computational approaches (Bates & MacWhinney, 1982; Yang, 2002).  
Therefore, connecting processing to knowledge involves three key players: parsing 
of input into intake; short-term memory (STM) of intake supplied to the “grammar 
building” mechanism; resulting knowledge in LTM.   

We studied the second step by creating sentences analyzed differently by the 
English (L1, SVO) and TL grammars (SOV)—a cross-linguistic “garden path” due to 
opposite parameter values for adjective ordering (Adj-N in L1; N-Adj in TL). E.g., 
Journalist blond athlete interviewed is parsed as N1-[N2 Adj]-V in English but as 
[N1-Adj]-N2-V by the TL. After hearing such sentences, native speakers of English 
(n=22) were tested on their recognition of L1-based syntactic units (* blond 
athlete) and L2 based ones (journalist blond). Both were equally familiar from a 
sensory standpoint. Recognition was higher for L1-based units, assessed as raw 
accuracy (51% vs 47%) and sensitivity (d’), a metric that jointly considers hits and 
misses (d’-L1 = .32, d’-L2 = .07). Conversely, novel L1-consistent phrases were 
harder to reject (67% vs 78%). Currently, we are testing effects of STM for L1/L2 
units on grammaticality judgments of novel sentences.  

These results will inform an SLA transition theory and could influence materials 
design and sequencing. If L1-based units are erroneously extracted and stored in 
STM, eventually influencing the grammar, one should minimize opportunities for 
such misanalyses: students could be first exposed to samples without conflicts 
between TL/L1 parses. Lexical association could be manipulated to bias learners 
towards a TL-compatible analysis, achieving stronger memory for TL-consistent 
units.    
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Friday, 01.07.2016                                  14:45-15:45                                              Room 1.004 

 

 

 

 

Parallel Presentations 

 

Strand 3:  
Processing (Instruction) and Individual Differences 

 

Chair: Angela Hahn 
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Friday, 01.07.2016                                   14:45-15:15                                              Room 1.004 

 
Processing Instruction and Individual Differences: The Role 

of Working Memory Capacity 
 

Stephanie Peter, University of Greenwich 

 

Processing Instruction is a pedagogic intervention that manipulates the second 
language input learners are exposed to in the classroom. Proponents of this 
intervention claim that it poses only a minimal strain on learners’ processing 
resources. While there has been extensive research on the benefits of Processing 
Instruction (e.g. VanPatten & Cadierno 1993; VanPatten & Sanz 1995; Benati 2001, 
2005) and on the role of Individual Differences such as age (Benati 2013; Laval 
2013; Mavrantoni & Benati 2013), gender (Agiasophiti 2013) and linguistic 
background (Lee & McNulty 2013), only one study (Santamaría 2007) has 
considered the role of individual differences in working memory capacity.     

To answer the question whether Processing Instruction is equally beneficial for 
learners at different points of the working memory capacity spectrum, a case study 
on the effects of Processing Instruction has been conducted. The study addressed 
the most common problems of working memory capacity measurements in 
previous research (see Waters & Caplan 2003). The data collected in the working 
memory tasks was also supplemented with questionnaire data on potential 
mediating variables such as motivation, L2 proficiency, personality and aptitude. 
The analysis of individual learner profiles addressed yet another gap in the 
literature:    

Robinson’s (2001) aptitude complexes, Snow’s (1989) aptitude-treatment 
interaction concept and Dörnyei & Skehan’s (2003) perspective on Individual 
Differences all demand a look at the bigger picture. However, most of the second 
language acquisition research to date has operationalised working memory 
according to Baddeley & Hitch’s (1974) model and has used quasi-experimental 
research designs and group comparisons, which usually fail to capture the complex 
and dynamic nature of working memory. My study addressed this gap with 
attention to the operationalisation of working memory capacity, the analysis of 
task demands, and a focus on Individual Differences.  
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Friday, 01.07.2016                                  15:15-15.45                                               Room 1.004  

 
Age and the Secondary and Cumulative Transfer-of-Training 
Effects of Processing Instruction on the Acquisition of French 

 

Cécile Laval, University of Greenwich 

 

Since VanPatten and Cadierno’s first published study in 1993, research has shown 
the effectiveness of Processing Instruction with what are considered “primary 
effects”.  

More recently, within the Processing Instruction research framework, a specific line 
of research has investigated possible secondary effects of this approach to 
grammar instruction. This more recent trend in research within the Input 
Processing theory and the Processing Instruction model established the transfer-
of-training effects of Processing Instruction. Empirical evidence has demonstrated 
secondary transfer-of-training effects of Processing Instruction and cumulative 
transfer-of-training effects of Processing Instruction, supporting the view that the 
effects of Processing Instruction are not restricted to primary effects (e.g. Benati, 
Lee & Laval, 2008; Leeser & DeMil, 2013; White & DeMil, 2013).  

Taking into account the highly debated argument for the centrality of individual 
differences in Second Language Acquisition (e.g. Dornyei, 2005; Robinson, 2002; 
Skehan, 2012), an additional branch of research in Processing Instruction has been 
opened and addresses the role that individual differences, such as age, gender, and 
native language background, might play in the results generated by Processing 
Instruction.  

This paper presents the results of a classroom-based experiment investigating the 
effects of Processing Instruction and transfer-of-training effects of Processing 
Instruction in the acquisition of French on school-aged learners by measuring the 
effects of Processing Instruction on the acquisition of past imperfective aspect, 
subjunctive mood and causative constructions in French with Primary School 
children (9-10 years old). 

The goal of this paper is threefold: to further investigate and deepen the 
understanding of the concept of the secondary transfer-of-training effects of 
Processing Instruction (Secondary Effects of Training Hypothesis); to further 
examine the cumulative transfer-of-training effects of Processing Instruction 
(Cumulative Transfer-of-Training Hypothesis) and to explore the secondary and 
cumulative transfer-of-training effects of Processing Instruction on school-aged 
children (Age Hypothesis).  
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Friday, 01.07.2016                                  14:45-15:45                                               Room 1.005 

 

 

 

 

Parallel Presentations 

 
Strand 4:  

Input Manipulation and Explicit Instruction  

 

Chair: Simone Pfenninger 
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Friday, 01.07.2016                                   14:45-15:15                                              Room 1.005 

 
Teaching Stylistic Inversion to Advanced Learners of English: 
Interaction of Input Manipulation and Individual Difference 

Variables 
 

Mirosław Pawlak, Adam Mickiewicz, University, Kalisz, Poland 

Anna Mystkowska-Wiertelak, State University of Applied Sciences, Konin, 
Poland 

 
While a lot of research has been conducted into the effects of different instructional 
techniques, little is still known about how the contribution of different types of 
treatment is mediated by individual (ID) difference variables (cf. Loewen, 2015; 
Nassaji, 2014; Pawlak, 2015), with interventions based on input manipulation 
being no exception. The study reported in the paper aimed to fill this gap by 
investigating the effect of three types input-based intervention as a function of 
such ID variables as the use of grammar learning strategies and beliefs about 
grammar instruction. The participants were 66 English majors, randomly assigned 
to three experimental (16, 18 and 16 students) and one control group (16 
students). The experimental groups received instruction in the use of stylistic 
inversion in English during three 45-minute classes, which took the form of three 
types on input enhancement, i.e. visual (bolding and italics) and aural (reacts) 
input enhancement and a combination of the two, with time and amount of practice 
being carefully controlled for, while the control group focused on other issues at 
that time. The mastery of the target features was tested on a pretest a week before 
the intervention, an immediate posttest, a week after, and a delayed posttest, four 
weeks later. They were intended to tap both receptive and productive dimensions 
of implicit knowledge through a focused communication task and a comprehension 
task, respectively. The use of strategies and beliefs were measured by means of 
tools designed by Pawlak (2013, 2014), completed after the first posttest. Analysis 
of variance showed that although all the experimental groups outperformed the 
controlled group on the posttests, there were no statistically significant differences 
between them. It turned out though that participants’ beliefs and reported strategy 
use were important variables in the case of specific individuals.         
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Friday, 01.07.2016                                  15:15-15:45                                               Room 1.005 

 
The Role of Explicit Instruction in the Acquisition of English 

Articles: An Empirical Study  
 

Mona Sabir, King Abdulaziz University and University of Leeds 

 
This paper explores the role of input in Arab learners’ acquisition of English 
articles. It investigates the effectiveness of explicit instruction in teaching the 
semantic properties of English articles (definiteness and specificity). De Jong 
(2009) stresses that explicit instruction aids comprehension and leads to accuracy 
in production.  However, SLA literature reveals an ongoing debate between 
instructed language teaching and natural language use advocated by Krashen 
(1982). This paper shows that the use of explicit instruction leads to increased 
accuracy in article acquisition.    

This study compares 54 Arabic speakers on an article elicitation task adapted from 
Ionin, Zubizarreta and Philippov (2009). Participants were divided into two groups 
and given an intervention course designed to focus on articles. The first group 
received explicit instruction on definiteness and specificity, whereas the second 
group was exposed to real conversations and did not receive explicit instruction. 
Three versions of the task were administered as a pretest, immediate and delayed 
posttests.    

Results show that the explicit group increased accuracy in the immediate posttest 
especially in contexts where definiteness and specificity do not match, but this gain 
was diminished in the delayed posttest.  It is argued that data provides evidence in 
favor of instruction. The paper further shows that in addition to explicit 
instruction, there are implications for a generative approach to the language 
classroom.    
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Saturday, 02.07.2016     10:00-11:00         Room 1.004 or 1.005 
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Saturday, 02.07.2016     10:00-11:00                          Room 1.004 

 

Communicative Grammar in Practice 

 
David Newby and Elisabeth Pölzleitner, University of Graz 

 

Despite the spread of communicative language teaching (CLT) and a wealth of 
research into second-language acquisition, both of which have featured strongly in 
recent decades, grammar teaching in many European countries is still dominated 
by traditional approaches to language description and methodology, which have 
scant theoretical underpinning. There is little evidence that either principles of CLT 
or acquisition theories proposed by applied linguists have found uptake among 
pedagogical grammarians, materials writers and classroom teachers. In our 
workshop we shall discuss how principles deriving from an approach termed 
Cognitive+Communicative Grammar (Newby, 2002 etc.), which serves as the basis 
for teacher education seminars at Graz and Vienna Universities, has been used to 
guide design tasks of pedagogical grammar: objective setting, rule formulation and 
activity design etc. The workshop will be illustrated by activities used successfully 
for many years at the Graz International Bilingual School. 

 

Short Bios: 

David Newby was, until his retirement, head of the department of 
foreign language didactics at the Institute for English Studies, Graz 
University. He held a guest professorship at Bergen University, 
Norway, for three years and is currently lecturing at Vienna 
University. He is the author of school textbooks, reference 
grammars and activities. He has held workshops on pedagogical 
grammar for teachers in many countries. He is project coordinator 
and co-author of the European Portfolio for Student Teachers of 
Languages and is currently working for the Council of Europe on 
projects for teachers in the Caucasus regions. 

 

Elisabeth Pölzleitner teaches English at the Graz International Bilingual 
School as well as methodology classes for future teachers of English at Graz 
University. Moreover, she regularly holds workshops for language 
teachers at teacher education colleges (Pädagogische Hochschulen) in 
Austria. Her main areas of expertise are pedagogical grammar for teachers, 
creative writing, extensive reading, brain-friendly language teaching, 
assessment for learning and the creative use of new technologies in the 
classroom. 
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Saturday, 02.07.2016        10:00-11:00                          Room 1.005 

 
Mind your learners’ minds! The Case of Processing 

Instruction in English Language Teaching 

 

Tanja Angelovska, University of Salzburg 

 
The rise of the Communicative Approach to Language Teaching led to a neglected 
role of grammar instruction in the language classroom (Tonkyn, 1994). It is now 
no longer a question of whether we should teach grammar or not, but rather how 
to teach grammar in order to help language learners acquire it. Research in second 
language acquisition (SLA) has shown that even when learners know particular 
grammar rules when it comes to processing heard or read sentences learners do 
not attend to these rules, i.e. learners skip particular forms in the input and have 
difficulties to process them (Van Patten, 2005) – a well-known problem of many 
practitioners. Such problems have led researchers to design particular 
instructional interventions which are input-oriented and meaning-based (Benati 
et al., 2014, Lee and Benati, 2009, VanPatten et al. 2013, Wong, 2005). The focus of 
this workshop is to bring the benefits of grammar knowledge closer to L2 
practitioners by explaining Processing Instruction, both its main theoretical 
underpinnings, as well as the guidelines for developing structured input practices. 

 
 

Tanja Angelovska is Assistant Professor for English Applied Linguistics and 
ELT at the University of Salzburg. Prior to this position she has taught at the 
University of Munich (LMU) and at the University of Greenwich (UK), where 
she accomplished a Leverhulme-Trust-funded post-doc project on 
“Processing Instruction and the Age Factor”. Her research interests are the 
acquisition, processing and use of English as a second and third language. 
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Saturday, 02.07.2016                  13:00-13:45         Room 1.006/7 

 

Research-based Implications for L2 Grammar Instruction: 

The "What-s" and "How-s" for Language Teachers? 

 

Discussants 

 

     

Alessandro Benati      Ulrike Greiner 

 

 

 

 

 

Angela Hahn       David Newby 

 

 

 

 

 

 

Dietmar Röhm            Michael Sharwood Smith 
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Bios 

Alessandro Benati is Director of CAROLE (Centre for Applied Research and Outreach in 

Language Education) and Professor of Applied Linguistics and Second Language Studies 

at the University of Greenwich in the UK. He has researched and taught in the area of 

second language acquisition and processing instruction. He is co-author with James Lee 

of various books on the processing instruction model. 

 

Ulrike Greiner is Co-Director of the School of Education at the University of Salzburg. 

Furthermore, she is a senior lecturer at the University of Innsbruck.  In 2005 she was 

appointed a university professor (W3) at the University of Dortmund. She has more than 

10 years teaching experience at a couple of schools, having been involved in teacher 

education (teaching, research development, curricula development). Since 2006 she has 

been involved in university management, as a founding rector of the University College 

for Teacher Education in Vienna and Upper Austria. Her focal points of scientific research 

are in the areas of research of teachers’ competencies, domain-orientated subject 

concepts of education at the secondary level and research in the development of content 

pedagogical knowledge within the context of heterogeneity in schools. 

 

Angela Hahn is Professor of Applied English Linguistics, Department of British and 

American Studies, Ludwig-Maximilian-University, Munich (Germany) and Head of the 

University Language Centre. Her main research interests include Second and Third 

Language Acquisition, Media in ELT, Phonology and Pronunciation and English for 

Specific Purposes. She is currently researching the role of phonology in Third Language 

Acquisition. Her publications include the monograph Learning and Teaching Processes. 

Teachers' learning and teaching strategies for tense and aspect (2007), Teaching English at 

University Level (2012), Features of spoken L3 English in an online discourse (2013) and 

some edited volumes and articles on similar topics. 

 

David Newby was, until his retirement, head of the department of foreign language 

didactics at the Institute for English Studies, Graz University. He held a guest 

professorship at Bergen University, Norway, for three years and is currently lecturing at 

Vienna University. He is the author of school textbooks, reference grammars and 

activities. He has held workshops on pedagogical grammar for teachers in many countries. 

He is project coordinator and co-author of the European Portfolio for Student Teachers of 

Languages and is currently working for the Council of Europe on projects for teachers in 

the Caucasus regions. 
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Dietmar Röhm is Professor for Psycho-, Neuro- and Clinical Linguistics at the University 

of Salzburg. He acquired extensive expertise in the areas of signal analysis and modelling 

of EEG/MEG data, eye tracking, language processing and architecture of languages as a 

Senior Research Fellow at the Max Planck Institute for Human Cognitive and Brain 

Sciences (Leipzig) and visiting researcher at the UMass Amherst. In his previous research 

on language-related brain-oscillatory processing correlates he marked the start of an 

innovative and new paradigm in experimental linguistics. His recent research focuses on 

the role of prediction in language processing, sign language processing and sentence 

processing in disorders of language. 

 

Michael Sharwood Smith is Emeritus Professor at Heriot-Watt University, Edinburgh 

and Honorary Professorial Fellow at Edinburgh University. He has worked in France, 

Sweden, Poland, South Africa teaching linguistics, applied linguistics, second language 

acquisition, TESOL and advanced EFL. He has over a hundred publications in one or other 

of these areas and introduced the terms grammatical consciousness-raising, crosslinguistic 

influence and input-enhancement. His major research interests are in cognitive processes 

underlying second language. He is currently working on a project with John Truscott 

developing a crossdisciplinary framework for framing explanations in diverse aspects 

of language acquisition and language processing called Modular On-line Growth and Use of 

Language. He is founding editor of Second Language Research and a former vice-president 

of the European Second Language Association. 
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Saturday, 02.07.2016       12:00-13:00                    Gallery 1st floor 
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Saturday, 02.07.2016       12:00-13:00                    Gallery 1st floor 

 
Effects of Corrective Feedback on Acquisition of Italian L2 

Grammar: A Pilot Study 
 

Ilaria Borro, Università degli Studi di Pavia 

Gabriele Luoni, University of Swansea 

Stefano Rastelli, University of Greenwich 

 
We herein report the results of a replication study of Ellis et al (2006). Our 
experimental study aimed to measure and compare the effectiveness of input-
providing feedback (recast) and output-pushing feedback (prompt) on the 
acquisition of a grammar structure (Ellis, 2006). The target structure is the Italian 
past participle. The participants were three groups, randomized out of 23 Chinese 
low-intermediate Italian learners. The three groups carried out two oral 
communicative tasks (picture description and story-telling), receiving either 
input-providing feedback (recast), output-pushing feedback (prompt) or no 
feedback (control group). Group performance was measured at three different 
stages, prior to, one day after and two weeks after receiving instructions. The tests 
included an oral imitation test (implicit knowledge and processing ability 
measurement); an un-timed grammaticality judgment test and a metalinguistic 
knowledge test (explicit knowledge measurement).    

The data was analyzed with ANOVA (R.3.2): the test scores constitute the 
dependent variable whilst the intervention time and proficiency level the 
independent variables. Analysis highlighted that post and delayed test scores were 
significantly higher than prior to intervention. These results apply to all three 
measurements (UGJT, MKT, EI). Furthermore, results did not show a significant 
correlation with student proficiency, suggesting that the type of intervention is 
indeed efficient. Thus, our study suggests that feedback in oral production does 
result in improved learner performance. Moreover, according to Ellis Lowen and 
Erlam (2006), study data confirmed output-pushing feedback (prompt) to be more 
effective than input providing feedback (recast) with regard to both implicit and 
explicit knowledge.    
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Saturday, 02.07.2016       12:00-13:00                    Gallery 1st floor 

 
Variation Theory-Based Teaching of the English Present 
Perfect: Applying and Testing Variation Theory in Form-

Focused Language Teaching  
 

Gudrun Ott, University of Vienna 

 

The introduction of the standardised Matura in Austria has established a form-
oriented test format (“Language in Use”) that focuses on vocabulary and grammar. 
This creates the need to effectively integrate form-focused instruction into 
communicative language teaching so that students are prepared for the test items 
that can be found in the “Language in Use” parts of the test. Variation Theory, a 
learning theory and pedagogical tool, promises to lend itself well to this purpose, 
as it has been shown that its application leads to significant learning progress for 
all students involved, but particularly low-achievers (Lo 2008, 2012). So far, most 
studies of how Variation Theory can be applied have been conducted in natural 
science classes. This presentation reports on a project that uses Variation Theory 
in the teaching of an aspect of English grammar. 

The focus of the study is the Variation Theory-based teaching of the present perfect 
in a unit of instruction at an upper-level grammar school, the present perfect 
having been identified as a particular challenge for learners of English (Yao & 
Collins 2012). The overall design of the research project is embedded in the Action 
Research (Altrichter & Posch 2007) paradigm; several research cycles with five 
intact classes have been completed to date. In this presentation the basic principles 
of Variation Theory will be introduced and its application in form-focused 
instruction will be demonstrated with extracts from purposefully designed 
Variation Theory-based teaching materials for Austrian upper-level grammar 
school students. Selected phases of the extended Action Research study will be 
reported on, including the results of pre-, post- and delayed post-tests. These 
results suggest that instructional interventions can lead to long-term acquisition 
and that Variation Theory and the materials produced can be an effective tool for 
teaching the Present Perfect in preparation for standardised tests. 
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Surname Name Institution Country Email 

Ahern Aoife University of Madrid Spain aoife.k.ahern@gmail.com  

Alzamil Abdulrahman Taif University Saudi Arabia alzamil01@gmail.com 

Amenos-Pons Jose University of Madrid Spain jamenos@ucm.es 

Angelovska Tanja University of Salzburg Austria tanja.angelovska@sbg.ac.at  

Aziz Sapan Salahaddin University Iraq sapan_842003@yahoo.com 

Baumgartner Hannes University of Salzburg Austria hannes.baumgartner@sbg.ac.at 

Benati Alessandro University of Greenwich UK a.benati@gre.ac.uk 

Biazzi Michela IC Caretta Italy michela.biazzi@gmail.com  

Bordag Denisa Herder-Institute, 

University of Leipzig 

Germany denisav@uni-leipzig.de 

Borredá Sanz Marta University of Augsburg Germany martaborredasanz@gmail.com 

Borro Ilaria University of Pavia Italy ilaria.borro@yahoo.com 

Chamorro Gloria University of Kent UK G.Chamorro@kent.ac.uk 

Davies Oluwasegun 

Ishola 

Azerbaijan State 

Academy 

Azerbaijan learnenglish67@yahoo.com 

Elicker Martina University of Graz Austria martina.elicker@uni-graz.at 

Ender Andrea University of Salzburg Austria andrea.ender@sbg.ac.at 

Escobar Angeles National Distance 
Education University 
(UNED) 

Spain maescobar@flog.uned.es 

Fäcke Christiane  University of Augsburg Germany christiane.faecke@phil.uni-

augsburg.de 

Fürstenberg Ulla English Department, 

University of Graz 

Austria ulla.fuerstenberg@uni-graz.at 

Garshol Lenka University of Agder Norway lenka.garshol@uia.no 

Greiner Ulrike University of Salzburg Austria ulrike.greiner@sbg.ac.at 

Guijarro 

Fuentes 

Pedro University of the 

Balearic Islands 

Spain p.guijarro@uib.es 

Hahn Angela Ludwig-Maximilians-

University of Munich 

Germany angela.hahn@lmu.de 

Hartinger Marlene University of Salzburg Austria marlene.hartinger@stud.sbg.ac.at 

Höll Gabriella University of Salzburg Austria gabriella.hoell@stud.sbg.ac.at 

Kainhofer Judith University of Salzburg Austria judith.kainhofer@sbg.ac.at  

Kaltenbacher Martin University of Salzburg Austria martin.kaltenbacher@sbg.ac.at 

Karisch Kimberly University of Salzburg Austria Kimberly.Karisch@stud.sbg.ac.at 
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Kerschner Melanie  University of Salzburg Austria melanie.kerschner@sbg.ac.at 

Kiebler Savanah University of Salzburg Austria kieblersa@stud.sbg.ac.at 

Kirkova-

Naskova 

Anastazija Ss. Cyril and Methodius 

University 

Republic of 

Macedonia 

akirkova@t.mk 

 

Klanner Judith University of Salzburg Austria judith.klanner@stud.sbg.ac.at 

Laval Cecile University of Greenwich  UK C.Laval@greenwich.ac.uk 

Lowe Harriet University of Greenwich  UK lh205@gre.ac.uk 

Luoni  Gabriele  University of Swansea UK gluoni74@gmail.com 

Maciel Maria Jose Portugues sem 

Fronteiras 

Norway mariajose@elocultural.no 

Mair Susanne University of Salzburg Austria susanne.mair@sbg.ac.at 

Mayrhofer Till  University of Salzburg Austria till.mayrhofer@sbg.ac.at 

Mikulic Oliver University of Innsbruck Austria oliver.mikulic@student.uibk.ac.at 

Mikulic Una University of Innsbruck Austria una.mikulic@student.uibk.ac.at 

Mystkowska-

Wiertelak 

Anna Adam Mickiewicz 

University, Kalisz 

Poland mystkows@amu.edu.pl 

 

Naughton Sue International School of 

Zug and Luzern (ISZL) 

Switzerland suenaughton40@yahoo.co.uk 

Nelz Eva University of Education 

Freiburg 

Germany eva.nelz@ph-freiburg.de 

Newby David University of Graz Austria dnewby@aon.at 

O’Donoghue Carl University of Greenwich  UK oc014@gre.ac.uk 

Ott Gudrun University of Vienna Austria gudrun_ott@yahoo.co.uk  

Park Hyeson  University of Keimyung South Korea parkhy0515@gmail.com 

Pawlak Miroslav Adam Mickiewicz 

University, Kalisz; State 

University of Applied 

Sciences, Konin, Poland 

Poland pawlakmi@amu.edu.pl 

Peter Stephanie University of Greenwich  UK s.peter@gre.ac.uk 

Pfenninger Simone University of Zurich Switzerlnd simone.pfenninger@es.uzh.ch 

Pölzleitner Elisabeth University of Graz and 

Graz International 

Bilingual School (GIBS) 

Austria elisabeth.poelzleitner@uni-

graz.at 

Raffo Daniele University of Augsburg Germany daniele.raffo@phil.uni-

augsburg.de 
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Rastelli Stefano University of Greenwich 

- CAROLE 

UK s.rastelli@gre.ac.uk 

Rieder-

Bünemann 

Angelika University of Vienna Austria angelika.rieder@univie.ac.at  

Röhm  Dietmar  University of Salzburg Austria dietmar.roehm@sbg.ac.at 

Rothschädl Walburga University of Salzburg Austria walburga.rothschaedl@sbg.ac.at 

Rückl Michaela University of Salzburg Austria michaela.rueckl@sbg.ac.at  

Sabir Mona University of Leeds  UK msabir@kau.edu.sa 

Schleef Erik University of Salzburg Austria erik.schleef@sbg.ac.at 

Sharwood 

Smith 

Michael University of Edinburgh UK m.sharwood_smith@ed.ac.uk 

Singleton David University of Pannonia Hungary dsnglton@tcd.ie 

Skala Julia University of Vienna Austria julia.skala@univie.ac.at 

Solovyeva Katya University of Maryland, 

College Park 

USA kss@umd.edu 

Sommerer Lotte KPH Wien/Krems Austria lotte.sommerer@kphvie.ac.at 

Speyer Lydia 

Gabriela 

University of Salzburg Austria lydia.speyer@stud.sbg.ac.at 

 

Stöckl Hartmut   University of Salzburg Austria Hartmut.Stoeckl@sbg.ac.at  

Szymanek Fabian University of Vienna Austria fabian.szymanek@univie.ac.at 

Wanphet Phalangchok British University in 

Dubai 

United Arab 

Emirates 

phalangchok.wanphet@buid.ac.ae 

Wolf  Johanna  University of Salzburg Austria johanna.wolf@sbg.ac.at 
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Things to do in Salzburg 
 

 City maps: http://www.salzburg.info/de/service/stadtplan 

 Tourism: Sights (with a list of the top 10): 
http://www.salzburg.info/de/sehenswertes/top10 

 Tourism: Events Calendar: 
http://www.salzburg.info/en/art_culture/events_calendar 

 The much loved Sound of Music based on the life of the Austrian von Trapp 
family: http://www.austria.info/uk/things-to-do/cities-and-culture/the-
sound-of-music 

 Trip-advisor on Salzburg: http://tripadvisorforall.com/a-guide-to-
salzburg-austria/ 

 Tourism: Short video clip about Salzburg’s historic city center: 
http://www.swr.de/schaetze-der-welt/die-altstadt-von-salzburg/-
/id=5355190/nid=5355190/did=5979222/1c510ya/index.html                 
(in German) 

 

International emergency telephone number (ambulance, fire service, 
police): 122 

 

Information on WIFI Internet Connection 
 
If possible, please use EDUROAM with the credentials provided by your institution. 
Use your home institution account details loginname@institution.  
 
For example:  
mustermann@sbg.ac.at, s1234567@sbg.ac.at, miller382@edhu.eu 
SSID: eduroam 
Encryption: WPA2 + AES/CCMP  
 
In case you have no such credentials, you may use the following wireless LAN 
credentials provided by the University of Salzburg during the conference: 
 
Username: L2 
Passwort: Sae9ayah 
SSID: Plus_Event  

http://www.salzburg.info/de/service/stadtplan
http://www.salzburg.info/de/sehenswertes/top10
http://www.salzburg.info/de/sehenswertes/top10
http://www.salzburg.info/en/art_culture/events_calendar
http://www.salzburg.info/en/art_culture/events_calendar
http://www.austria.info/uk/things-to-do/cities-and-culture/the-sound-of-music
http://www.austria.info/uk/things-to-do/cities-and-culture/the-sound-of-music
http://www.austria.info/uk/things-to-do/cities-and-culture/the-sound-of-music
http://tripadvisorforall.com/a-guide-to-salzburg-austria/
http://tripadvisorforall.com/a-guide-to-salzburg-austria/
http://tripadvisorforall.com/a-guide-to-salzburg-austria/
http://www.swr.de/schaetze-der-welt/die-altstadt-von-salzburg/-/id=5355190/nid=5355190/did=5979222/1c510ya/index.html.
http://www.swr.de/schaetze-der-welt/die-altstadt-von-salzburg/-/id=5355190/nid=5355190/did=5979222/1c510ya/index.html
http://www.swr.de/schaetze-der-welt/die-altstadt-von-salzburg/-/id=5355190/nid=5355190/did=5979222/1c510ya/index.html
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List of Restaurants 
 

 

Please note that due to the considerably low registration fee 

there will be no official conference dinner.   

 

St. Peter Stiftskeller - das Restaurant 

 Type of food: Austrian, German, European 
 Opening hours: 

o Friday:  11:30 - 0:00 
o Saturday:  11:30 - 0:00 

 Location: St. Peter Bezirk 1/4  
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Gasthof Goldgasse 
 
 Type of food: Austrian, German, European 
 Opening hours: 

o Friday:  12:00 - 23:00 
o Saturday:  12:00 - 23:00 

 Location: Goldgasse 10 

 

Zum Zirkelwirt 

 Type of food: Austrian, German, European 
 Opening hours: 

o Friday:  11:00 - 0:00 
o Saturday:  11:00 - 0:00 

 Location: Pfeifergasse 14 
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Nestroy im Schauspielhaus 

 Type of food: Austrian, European 
 Opening hours: 

o Friday:  11:00 - 0:00 
o Saturday:  17:00 - 0:00 

 Location: Erzabt-Klotz-Straße 22 

 

Restaurant Fürstenallee 5 

 Type of food: Austrian, European, Barbecue, vegetarian, Fusion 
 Opening hours: 

o Friday:  11:00 - 0:00 
o Saturday:  17:00 - 0:00 

 Location: Fürstenalle 5 
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The Green Garden 

 Type of food: vegetarian, vegan 
 Opening hours: 

o Friday:  12:00 - 14:15  17:30 - 22:00 
o Saturday:  12:00 - 14:15  17:30 - 22:00 

 Location: Nonntaler Hauptstrasse 16 

 

Trattoria Domani 

 Type of food: Italian 
 Opening hours: 

o Friday:  11:30 - 22:30 
o Saturday:  11:30 - 22:30 

 Location: Kaigasse 33 
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Trattoria La Campana da Enzo 

 Type of food: Italian, Mediterranean 
 Opening hours: 

o Friday:  11:30 - 14:30  18:00 - 22:30 
o Saturday:  11:30 - 14:30  18:00 - 22:30 

 Location: Schanzlgasse 2 

 

Ristorante Pizzeria da Giacomo 

 Type of food: Italian, Mediterranean 
 Opening hours: 

o Friday:  11:30 - 14:30  17:30 - 23:59 
o Saturday:  11:30 - 14:30  17:30 - 23:59 

 Location: Nonntaler Hauptstrasse 47 
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Lemonchilli 

 Type of food: Mexican, American 
 Opening hours: 

o Friday:  11:00 - 1:00 
o Saturday:  11:00 - 1:00 

 Location: Nonntaler Hauptstraße 24 

 

 

 

Ao Zai Vietnamese Cuisine 

 Type of food: Vietnamese, Asian 
 Opening hours: 

o Friday:  10:00 - 23:00 
o Saturday:  10:00 - 23:00 

 Location: Chiemseegasse 5  
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Salzburg University 
Unipark Nonntal 

Erzabt-Klotz-Straße 1 
5020 Salzburg 

 
 
 

AUSTRIA 
 
 
 

https://slaconf.wordpress.com/ 
tanja.angelovska@sbg.ac.at 
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